In the third article, Guskey & Link (2018) have investigated what factors teachers consider when assigning students' report card grades. A total of 943 K-12 teachers participated in the study, from five school districts in the US all responding to the Teachers' Grading Practice Survey. The analysis demonstrated which different factors teachers considered and how they weigh them differently when determining report card grades. Although there were no differences associated with teachers' years of experiences, the analysis revealed statistically significant differences among teachers at different grade levels when considering both cognitive and non-cognitive factors of students' performance. Elementary teachers reported more weight to formative assessment results and classroom observations of students, than secondary teachers. Further, teachers in middle school and high school emphasised homework more than in elementary teachers. In contrast to previous studies, teachers across all grades put little emphasis on 'effort' when determining the grades, suggesting some changes in teacher practice might occur. The authors discuss the detailed results and implications for teacher training, aspects which clearly also are relevant outside the US context.
The fourth article looks at grading from the exam board perspective in England using data from the General Certificate of Secondary Education. Cuff et al. (2018) have investigated what is known as the 'Sawtooth Effect', generally known as an effect where cohort performance on high-stakes assessments shows a drop after assessment reforms, before improving over time as teachers and stakeholders increasingly become more familiar with the test. Despite rapidly changing assessment reforms internationally, there is limited research into the consequences of it, and the findings from this study therefore offer valuable knowledge which should be debated further. It usually takes students and teachers around three years on average to know enough about the new tests. The researchers suggest that we need to be cautious when interpreting changes of results following reforms, as any gain achieved might be due to test familiarity and not students' mastery of subjects.
McAlinden & Noyes (2017) look at reforms in England and the discussion regarding the relationship between advanced mathematics and science learning where the government has wanted to embed mathematics in national, high-stakes A-level science qualifications for 18-year-olds. As an example, A-level chemistry now incorporates assessment of relevant mathematics for at least 20% of the qualifications. At the same time, all young people are encouraged to study mathematics until they are 18. The study by McAlinden & Noyes, presents a detailed scrutiny of the published sample assessment materials in the new A-levels physics, chemistry and biology qualifications considering the impact of this policy for the teaching and learning of mathematics. Their findings suggest that the mathematical demands of chemistry and biology are substantially different from those in physics. One example is that the authors identified almost no algebraic content in the Sample Assessment Materials for A-level biology, a finding worth noting, as it has previously been demonstrated that algebra was one area of mathematics that was taught within UK undergraduate biosciences degrees, and was identified as 'an area of particular difficulty' for undergraduate students (Koenig, 2011, p. 4) . In times of reforms, the authors call for further debates of what is needed for future policy directions to make sure students are aware of opportunities for mathematical study that can support the sciences they wish to pursue in higher education.
Finally, we publish two book reviews. In the first book review of this regular issue, Fan (this issue) has reviewed Assessing Chinese learners of English: language constructs, consequences and conundrums edited by Guoxing Yu and Yan Jin. The book chapters are organised in four parts, mapping English language assessments that are currently being used to assess Chinese learners of English. The book covers both large-scale standardised tests (e.g. College English Test-Spoken English Test or CET-SET, General English Proficiency Test or GEPT) and school-based and classroom assessments (e.g. the School-Based Assessment or SBA in Hong Kong). In addition, the book also includes several chapters covering formative assessments in the classroom, which Fan suggests represent 'a significant assessment paradigm change' for a heavily examination-orientated context. Fan writes the book is essential reading for everyone who would like better insight for assessment of Chinese learners of English.
The final book review is authored by Cohen (2019) on The Handbook of Cognition and Assessment; Frameworks, Methodologies, and Applications, edited by Andree A. Rupp and Jacqueline P. Leighton. A total of 52 authors have contributed with chapters in three sections, the framework sections, the methodologies section and the application section. While new themes such as Educational Data Mining (EDM) and Learning Analytics are now covered, other authors have revised their earlier work and offered new perspectives and models. Cohen recommends it as 'excellent source of survey and introductory chapters that can be used for graduate courses in assessment or in-service training workshops for testing agencies'. Cohen further suggests that the references and overview makes it useful for researchers, faculty members and practitioners, as well as cognitive psychologists who would like an overview of the modern assessment methods being used.
